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Framework for Improving Student Outcomes (FISO)
 

At Newport Gardens Primary School, the FISO is used as a 

framework to help the school community focus our efforts on key 

areas that are known to have the greatest impact on improved 

student outcomes.

 
FISO Improvement Initiatives
The six improvement initiatives are:

• Building practice excellence

• Curriculum planning and assessment

• Building leadership teams

• Empowering students and building school pride

• Setting expectations and promoting inclusion

• Building communities

The FISO Improvement Cycle
The Improvement Cycle uses an evidence-based model that helps 

schools to implement a more effective continuous Improvement 

Cycle. Newport Gardens Primary School uses the Improvement 

Cycle to: self-evaluate, review and diagnose areas that require 

attention, plan for improvement and report to our wider 

communities on the school’s activities, outcomes and plan for 

improvement for all students.

FISO...





Building a Safe and 
Collaborative Culture

Empowering Students and Building School Pride
 
Our Vision
At Newport Gardens Primary School we focus on nuturing our 
future.

Our Values
The core of our shared expectations at Newport Gardens Primary 
School is our four school values: 
• Aspire to improve
• Aspire to grow
• Aspire to include

Learner Profile
At Newport Gardens Primary School we are committed to the 
ongoing developement of the whole student through building and 
nurturing social, emotional and academic growth.

Student Voice, Agency and Leadership
At NGPS, we are committed to the pedagogical practice 
principles researched by Russell Qusglia and The Australian 
Institute of Voice and Aspirations.  

Together with Russell Quaglia’s Team, we aim to:
• Ensure Action Plans are successfully implemented by all  

members of staff.
• Conduct and analyse Student Voice and Agency data to inform 

the nxt level of work.
• Embedd Student Voice and Agency across all curriculum areas 

and document the evidence of implementation.



The current Student Leadership structure entails:
• School Captains
• House Captains
• Junior School Council
• The Green Team
• SWPBS Leaders

Students have a voice in:
• Attitude to School Survey (Years 3-6)
• Whole School Assemblies
• Class discussions and meetings

Teachers facilitate opportunities for students to excercise authentic agency in their own 
learning by:
• Conferencing in which Learning Goals are negotiated with the use of Student Rubrics
• Allowing for choice within their learning when applicable
• Co-designing Success Critera
• Utilising ‘Bump It Up Walls’ to promote autonomy

Teachers build school pride and coonnectedness by:
• Representation at Interschool Sports
• Representation at sporting events
• Offering lunchtime clubs and activities
• Offering Music as an elective
• Providing student-led fundraising events
• Representations at staff meetings and School Council
• Student-led school tours



Setting Expectations and 
Promoting Inclusion

 
Child Safe
Newport Gardens Primary School is committed to providing a 
chaild safe environment where children and young people are 
safe  and feel safe, and their voices are heard about decisions that 
affect their lives.  Particular attention will be paid to the diversity 
of all children, including the needs of Aboriginal and Torres Strait 
Islander children, children from cultrally diverse backgrounds, 
children with disabilitiers and vulnerable children.  NGPS has zero 
tolerance for child abuse.  Please refer to the Child’s Safe Policy 
on our school’s website.

Community Engagement for Learning
Newport Gardens Primary School seeks to provide an open and 
friendly learning environment that vakues and encourages visitors 
to the school.  We value parent and community vounteers and 
support every possible way.  We believe that volunteering is a 
way of developing productive partnerships within the school and 
community, especially bridging the partnership between home and 
school.  As a sresult, these partnerships are essential in 
developing a culture of team work, which enhances positive 
outcomes for students in teh areas of emtional, social and 
academic developement.

Teaching staff invite parent and caregiver vounteers into their 
classrooms at the start of the school year.  Once parents and 
caregivers have opted-in to help and support in the classrooms, 
then the teacher will devise a timetable with designated days and 
times.  This will be created through an equitable process.

Compass
Compass is our online communication tool.  All staff members 
have an individual login, as do all parents and caregivers.

The tool is used to:
• Mark the roll
• Monitor student attendance
• Record and monitor minor and major behaviours
• Notify parents of upcoming events, notices and 
• announcements
• Plan events using the calendar tool



School Wide Positive Behaviour Support
School Wide Positive Behaviour Support (SWPBS) is a framework that bringstogether school 
communities to develop positive, safe and supportive learning cultures.  Our school adopted 
this framework to improve social, emotional, behavioural and academic outcomes for children 
and young people.  

As a part of SWPBS framework students, staff and parents use common language to discuss 
and explicitly teach and learn positive behaviours.  We have a claer behavioural chart, which 
outlines our expectations that apply in certain environments and in all areas. The 
expectations are clear and positively stated and displayed in different settings and taught to 
all students, by all NGPS staff.  A positive recognition system is used consistently across the 
school in the form of ‘dojo-points’ and announced at school assemblies.  Additionally, we have 
a consitent school-wide process for dealing with expected and unexpected behaviours by 
recording all instances on Compass, which is monitored and reviewed by the SWPBS Working 
Party. 

10-Day Start Up Program
At the beginning of each year, all students participate in our ‘Start-Up’ Program.  This runs for 
10 days and it involves setting up the classroom, routines, structures and classroom 
environment as a safe, inclusive and optimal learning space.  The program also includes 
revisiting our school values, behaviour charts and classroom protocols.  Detailed plans with 
Learning Intentions and Mini-lesson ideas are provided to our teaching staff at the beginning of 
each year through a Google Sites.

Student Engagement and Wellbeing
Newport Gardens Primary School has a well documented policy covering elements of student 
welfare, discipline and wellbeing.  This includes SWPBS, Respectful Relationships, PATHS, 
SunSmart and eSmart.

Individual Education Plan
An Individual Education Plan (IEP) is a document utilised alongside the Victorian Curriculum to 
support individual learning. At NGPS, we identify students who are operating below 
expected level by 6 months or more.  An IEP is created in collaboration with parents and 
caregivers, in order to set explicit SMART goals and establish the accountability measures 
both at home and school.  An IEP may be applied for a term, a semester or for a year and can 
include both academic, social and/or behavioural goals.  Each plan is reviewed at the end of 
each term and generally involves a short meeting with both teachers and parents to set new 
goals.

The Department of Education requires plans for Out-of-Home Care and Koorie students. 
Schools are also required to establish educational goals for students that receive funding 
under the Program for Students with Disabilities and are to report on student progress towards 
these goals.





Professional Learning Communites (PLCs)
Professional Learning Community (PLC) focusses on improving positive outcomes for all 
students.   In order to achieve this purpose, teams work collaboratively to set student and 
cohort achievement targets at the beginning of each PLC cycle.  PLCs evaluate and diagnose 
data and evidence, they prioritise and set goals for each student, they then devlop and plan 
strategies and skills to explicitly teach and finally implement and monitor the impact on studet 
learning and teacher practice.  PLC members determine they types of pedagogy, models and/
or instruction that is required for ensring students receive the right supports, such as interven-
tion or extension.   NGPS follow the PLC Inquiry Process below, which is aligned to the Fiso 
Improvement Model.

The Ten Principles of Effective PLCs
1. Student learning focus:  School improvement starts with an unwavering focus on student 

learning.
2. Collective responsibility:  For every child to achieve, every adult must take responsibility 

for their learning.
3. Instructional leadership:  Effective school leaders focus on teaching and learning.
4. Collective efficacy:  Teachers make better instructional decisions together.
5. Adult learning:  Teachers learn best with others, on the job (see Coaching Model on next 

page)
6. Privileged time:  Effective schools provide time and forums for teacher conversations 

about student learning.
7. Continuous improvement:  Effective teams improve through recurring cycles of diagnos-

ing student learning needs, and planning, implementing and evaluating teaching responses 
to them.

8. Evidence driven:  Effective professional learning and practice is evidence based and data 
driven.

9. System focus:  The most effective school leaders contribute to the success of other 
schools.

10. Integrated regional support: Schools in improving systems are supported by teams of 
experts who know the communities they work in.



Peer Observation, 
Feedback and Reflection

 
Coaching Cycle
Newport Gardens Primary School strongly values opportunities 
for teachers to learn  and strangthen their practice as high quality 
educators.  Coaching at NGPS is directed from the School 
Improvement Team, which consists of leader-to-leader 
observations and peer observations including feedback and reflec-
tion, as an improvement strategy to enhance student 
learning. This Coaching Cycle includes advice on the 
preconditions for successful peer observation and how to 
establish a culture that enables learning and growth within i
nstructional practice.

Peer Observations
Newport Gardens Primary School encourages teachers to 
observe each other’s practice whether it be a live demonstraion 
or video-modelling.  Teachers are provide with observation proto-
cols for recording what they ‘see’, ‘hear’ and ‘wonder’.  This tool 
os used during the debrief as a strategy for providing productive 
feedback and next steps.

	

        
       Peer Observation Protocol 
	

	

Observer:	_________________Teacher:	___________________	Learning	Area:	_____________	Date:	_________	

Learning	Intention:	

___________________________________________________________________________________________________________	

Success	Criteria:	

___________________________________________________________________________________________________________	

(Time	_________)	

	
I	see…		
	
	
	
	
	
	
	
	
	
	
I	hear…		
	
	
	
	
	
	
	
	
	
	
	
I	wonder…		
	
	
	

	

	

	

	

	

	

	

	

	

	

	

	



 
Who: 

• Learning Specialist and/or Leading Teacher and Classroom Teachers.  
 

What: 
• Driven by Learning Specialist and/or Leading Teacher, aligned to AIP and PDP goals. 
• Driven by Learning Specialist and/or Leading within the school, with the support from the 

leadership group. 
• Learning Specialist invites classroom teacher(s) to observe a demonstration lesson around the 

area of improvement. 
• Focussed and targeted demonstration lessons are aligned to AIP, PDP and professional learning 

goals, followed by immediate debrief. 
• Use of group-established agreements and protocols.  
• Emphasis on the learning from the observer. 
• Observers receptive to learning and gaining insights into their own professional practice through 

observing others. 
 

Why: 
• To reinforce a shared vision for high quality teaching and provide support to enable collective 

responsibility for achieving school-wide priorities.  
 

5-Step Process: 
1. Pre-brief conversation with classroom teacher(s): Revisit AIP, PDP goal focus areas.  Establish 

and clarify focus of the demonstration.  Revise expectations, protocols and schedule of agreed 
visits. 

2. Demonstration lesson: Classroom teacher visits the Learning Specialist to observe evidence 
related to the agreed focus.  Discreet interaction with observed students may occur if appropriate. 

3. Post-demonstration conversation: Provides an opportunity for documenting structured 
feedback and reflection, based on agreed criteria with a focus on progressing student learning.  
Implementation of new strategies and improved teaching and learning. 

4. Implementation:  Teacher implementation scheduled with Learning Specialist within the 
classroom, observation recorded for reflective conversation. 

5. Follow-up:  Coaching strategies reflect identified interventions. 

 
 
 

Image: ‘Cycle of Learning Specialist Demonstration Lesson Cycle’ 

Newport Gardens Primary School 
Learning Specialist/Leading Teacher  
Demonstration Lesson 
 
 



COACHING
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C O N V E R S A T I O N S

Implementation

C L A S S R O O M  T E A C H E R S

I M P L E M E N T  

N E W  L E A R N I N G

Demonstrations

in Classrooms

P R E - B R I E F ,

D E M O N S T R A T I O N  &

D E B R I E F

Modelling 

Back

S I T  T O  M O D E L  B A C K

F O R  F E E D B A C K ,  I N P U T

A N D  R E F L E C T I O N

Students at the
centre of

leadership,
instruction and

learning.





Guaranteeing Effective 
Teaching in Every 

Classroom
Instructional Model
The Gradual Release of Responsibility Model or GRR is a 
particular style of teaching which is a structured method of 
pedagogy framed around a process devolving responsibility within 
the learning process from the teacher to the eventual 
independence of the learner.  Students learn best through 
practicing and by doing, as opposed to just watching or listening to 
others. 

High Impact Teaching Strategies (HITS)
The HITS are 10 intructional practices that reliably increase 
student learning whenever they are applied.  They emerge from 
the findings of tens of thousands of studies of what has worked 
in the classrooms.  International experts such as Hohn Hattie 
and Robert Marzano have synthesized these studies and ranked 
hundreds of teacing strategies by the contributionn they make to 
student learning.  The HITS sit at the very top of the ranking.

Learning Essentials and Individual Work Program
Each PLC enagage in weekly team planning facilitated by the 
team leader.  This is uninterrupted and scheduled time where 
teams collaborate together to ensure teachers develop high quality 
Individual Work Programs based on the Understanding by Design 
(UbD) Units of Work.  Teachers also take into account data and 
evidence to drive differentiation and point of need for each student 
in their class.  Individual Work Programs consist of the Learning 
Essenrtials, which are non-negotiable.



NGPS Instructional Model 
Reader’s, Writer’s and Math Workshop ~ 

The Gradual Release of Responsibility Model 

Components Description Teacher’s Role Student’s Role

Learning 
Intention and 
Success Cri-

teria

Documented Learning Intention 
and Success Criteria, explicitly ref-
erenced.  Links made to previous 

learning.

Teacher makes students aware of 
the Learning Intention and Success 
Criteria, and its intended learning 

outcomes. 

Students give teacher their full 
attention.  

Students activate their existing un-
derstandings and prior knowledge.

Min-Lesson

Explicit modeling of the skill or 
strategy, through demonstrating the 
thinking process by doing a Think 

Aloud.

Students are given an opportunity 
to consolidate their understanding 

before applying independently. 

Teacher explains, models and 
demonstrates the skill or strategy 
with the use of worked examples, 
anchor charts and rich literature.

Students give teacher their full 
attention; they watch the teacher.

Students ‘have-a-go’ of the skill 
or strategy and practice with the 
teacher in a guided approach or 
‘think-pair-share’ with other stu-

dents.

Independent 
Work

Catch

This is the time when the responsi-
bility of learning shifts from teacher 

towards the student.  

Students apply what they have 
learned. 

Teacher works with the students in 
small groups and/or one-on-one, 

and leads them through practicing 
the skill or strategy.  Promoting 

increased levels of independence. 

During conferences teachers evalu-
ate student use of the strategy and 
provide feedback reinforcing what 

they have done correctly, while 
discussing any misconceptions or 

confusion.

Teacher may ‘catch’ a teachable 
moment, to check for understand-
ing and/or re-teaching.  Teacher 

uses this time as formative assess-
ment.

Students work collaboratively with 
the teacher and/or other students. 

Students take on increased respon-
sibility of the task. 

Students demonstrate the skill/
strategy on their own during inde-

pendent practice.

Reflection

Students are given a range of op-
portunities to reflect and articulate 
their learning; thinking about their 
progress, misunderstandings and 

achievements.

Teacher acknowledges student 
learning with a focus on the Learn-

ing Intention. 

Teacher leads student to reflect on 
the Success Criteria, strategically 
selecting students to share strate-

gies and understandings.

Students reflect on their learning.

Students share what they have 
learnt and what they have achieved 
in relation to the Learning Intention.



Guarnteed and Viable 
Curriculum

Curriculum
The Victorian Curriculum F-10 is implemented from Foundation to 
Grade 6 at NGPS. The content of the Victorian Curriculum F-10 
includes both knowledge and skills. These are defined by learning 
areas and capabilities.

 A “guaranteed” curriculum is one in which all students have an 
equal opportunity to learn content, key undersatndings and prioriity 
learnings,  regardless of which classroom they are in.  Allowing for 
a “viable” curriculum means there is adequate time for 
teachers to teach the The Victorian Curriculum.  At NGPS, we 
have planning documents, protocols and planning forums such as 
PLCs, team planning, Professional Practice Days and Curriculum 
Days, as well as agreed teaching structures and practices to 
deliver a Guarnteed and Viable Curriculum.  At NGPS we value all 
students as learners.

Teaching English at NGPS
Reading and Viewing
All classes use independent reading (read to self) as a framework 
to focus on explicitly taught CAFE strategies. CAFE is an acronym 
for Comprehension, Accuracy, Fluency, and Expanding Vocabulary 
and is incorporated into Daily 5. During regular planned student- 
teacher conferences, each student and their teacher collabora-
tively set individual learning goals to work towards at school and 
at home. We use the Fountas and Pinnell continuum and assess-
ment benchmarks to find the instructional level in order to group 
students for guided instruction and set goals and learning inten-
tions.  Jolly Phonics is a multi-sensory phonics program used in 
the Foundation years

Spelling
SPS has adopted the Words Their Way spelling approach to assist 
our students in developing effective spelling strategies. Words 
Their Way is a teacher-directed, student- centred approach to 

Guaranteed and Viable 
Curriculum

Curriculum

The Victorian Curriculum The Victorian Curriculum F-10 is                    
implemented from Foundation to Grade 6 at NGPS. The content of the 
Victorian Curriculum F-10 includes both knowledge and skills. These are 
defined by learning areas and capabilities.

A “guaranteed” curriculum is one in which all students have an equal   
opportunity to learn content, regardless of which classroom they are 
in. Allowing for a “viable” curriculum means there is adequate time 
for teachers to teach the content and for students to learn the content. 
At NGPS, we have planning documents and protocols such as team        
planning, as well as agreed teaching structures and practices to deliver a        
Guaranteed and Viable Curriculum.

Teaching English at NGPS

Reading
Students developmentally build up to Sustained Independent Reading. 
The prep students may start reading for 10mins of Sustained Indepen-
dent Reading and gradually build on this time.  Students read their own 
self-selected ‘just-right’ text, as this is their choice, their passion and/
or interest and it governs individual success.  Purposeful reading tasks 
must help with their metacognition development, i.e., the tasks require 
students to think about their thinking and stimulate high order thinking, of 
course at their abilities.  Students are reading ‘just-right’ texts and are dif-
ferentiating the Learning Focus and the intent of the purposeful reading 
tasks through their choice of texts, i.e., students are all working on the 
same strategy but at all different levels depending on their ‘just-right’ text.

Guided Reading
Guided Reading is a small-group instructional context in which a teacher 
supports each reader’s development of systems of strategic actions for 
processing new texts at increasingly challenging levels of difficulty. At 
NGPS our teachers provide students the opportunity to learn how to en-
gage in every facet of the reading process and apply that literacy power 
to all instructional contexts.

Reciprocal Reading
Reciprocal Reading is a reading practice based on the foundational skills 
introduced through guided reading in addition to the use of scaffolded 
talk between a teacher and group members or group members with each 
other to develop and support comprehension.





The Victorian Curriculum F-10 is implemented from Foundation to 
Grade 6 at NGPS. The content of the Victorian Curriculum F-10 
includes both knowledge and skills. These are defined by learning 
areas and capabilities.

 A “guaranteed” curriculum is one in which all students have an 
equal opportunity to learn content, key undersatndings and prioriity 
learnings,  regardless of which classroom they are in.  Allowing for 
a “viable” curriculum means there is adequate time for 
teachers to teach the The Victorian Curriculum.  At NGPS, we 
have planning documents, protocols and planning forums such as 
PLCs, team planning, Professional Practice Days and Curriculum 
Days, as well as agreed teaching structures and practices to 
deliver a Guarnteed and Viable Curriculum.  At NGPS we value all 
students as learners.

Teaching English at NGPS
Reading and Viewing
All classes use independent reading (read to self) as a framework 
to focus on explicitly taught CAFE strategies. CAFE is an acronym 
for Comprehension, Accuracy, Fluency, and Expanding Vocabulary 
and is incorporated into Daily 5. During regular planned student- 
teacher conferences, each student and their teacher collabora-
tively set individual learning goals to work towards at school and 
at home. We use the Fountas and Pinnell continuum and assess-
ment benchmarks to find the instructional level in order to group 
students for guided instruction and set goals and learning inten-
tions.  Jolly Phonics is a multi-sensory phonics program used in 
the Foundation years

Spelling
SPS has adopted the Words Their Way spelling approach to assist 
our students in developing effective spelling strategies. Words 
Their Way is a teacher-directed, student- centred approach to 
vocabulary growth and spelling development whereby students 

Writing
Writer’s Workshop is a student centered framework for teaching writing 
that is based on the idea that students learn to write best when they 
write frequently, for extended periods of time on topics of their own 
choosing or based on the Units of Work.

To develop skills as a writer, students need three things: ownership of 
their own writing, guidance from an experienced writer and/or mentor 
texts and support from a community of fellow learners.  The majority 
of Writer’s Workshops are devoted to simply giving students time to 
write.  During this time, teachers can either be modeling the process by 
working on their own writing, facilitating small groups or conferencing 
with individual students.

Writer’s Notebook
An important component of the Writer’s Workshop approach is the Writ-
er’s Notebook, which creates a place for students to save their words 
in the form of a memory, reflection, list, rambling of thoughts, sketch or 
even a scrap of print taped on the page.

The notebook serves as a means to encourage young writers to value 
writing where ‘seeds’ for a longer writing project require revisiting and 
rereading to lace a phrase, paragraph, page, which might be expanded 
and developed into a full piece.

Ideas for developing a ‘seed’ may include:
• I think... I feel... I wonder... 
• PMI charts (plus, minus, interesting)
• Y charts (looks, feels, sounds like...)
• Mind Maps
• Fish bone charts (cause and effect)

The generation of ideas is only the beginning.  It is the teacher’s role 
to support the extension and elaboration of the ‘seeds’, which might 
become a more detailed plan, draft and/or published text.

Spelling
At NGPS we have adopted SMART Phonics and SMART Spelling 
approaches to assist our students in developing effective phonics and 
spelling strategies.  This approach is designed to support teachers 
in the explicit and systematic teaching of spelling.  Spelling is taught 
through spelling patterns and regularity.  It is based around whole 
words with an emphasis on meaning and vocabulary development.  
Spelling rules are taught in the context of words in a way that builds on 
learning from prior years.  SMART is an acronym for the sequence that 
teachers follow to teach words to their students: Say, Meaning, Anal-
yse, Remember, Teach.



Teaching Mathematics at NGPS

Based on the Victorian Curriculum, here at the NGPS we have developed Mathematics Yearly Overviews 
for all year levels. Our Yearly Overview is based on the proficiencies of Understanding, Fluency, Problem 
Solving and Reasoning, which are the fundamentals to learning Mathematics and are applied across all 
three strands Number and Algebra, Measurement and Geometry, and Statistics and Probability.  We are in 
the process of developing Mathematics Units of Work that follow the Understanding by Design (UbD) prin-
ciples.  This Guaranteed and Viable Curriculum in Mathematics will provide teachers with information on 
where and how to extend and remediate teaching, in order to support all students.  Each UbD will encom-
pass the learning objectives, essential vocabulary and a learning continuum. These units will be shared and 
discussed with students in order for them to set goals for their learning.

Digital Learning at NGPS

All classes in Years F-3 have access to a shared class set of laptops.  All classrooms have an interactive 
TV.  In Years 4-6 we have a 1:1 laptop program, which means each student have their own laptop for use 
at school and home.  Digital Technology skills are taught explicitly in STEM Specialist program.  Our school 
and families pay for yearly subscriptions to Mathletics and Reading Eggs.  These are expected to be used 
regularly in the classroom and are encouraged to be used at home as parents support their child/ren in their 
learning.

Humanities, Health and Science

We have developed a Scope and Sequence for F-6 that includes units of work derived from the learning 
areas; Science, Health, Humanities, Design Technology and the Capabilities. Some year levels already 
choose to deliver these units using an ‘inquiry’ approach. Further professional development for implement-
ing an ‘inquiry’ approach across all levels will be implemented.

Specialist Subjects

Our Specialist Subjects include: Physical Education, Performing Arts, Visual Arts, Japanese and STEM. 
Library is offered on a rotating roster and teachers place themselves in a time slot to allow their students to 
borrow.

Classroom Libraries

Classroom Libraries play a key role in providing access to books and promoting literacy in every classroom!  
They have had an remarkable impact on student motivation, engagement and achievement.  These librar-
ies are intimate, providing students to space to be critical thinkers, analytical readers and informed citizens. 
Classroom Libraries offer ongoing opportunities for teachers to work with students as individuals to find 
books that will ignite their love for learning, calm their fears, answer their questions and improve their lives 
in any of the multiple ways that only literature can.

Review Process

All UbDs and Yearly Overviews are evaluated and assessed after each term of implementation.

















Weekly Overview – Grade 1 WRITING 
Writing - Term 2 - Week 6 

 Monday 
note taking 

Tuesday 
planning 

Wednesday 
topic s, facts 

Thursday 
facts, diagram 

Friday 
class book 

Learning 
Intention  
& Success 
Criteria 

Focus: information report - 
prior knowledge 
 
We are learning to: note 
down what we know 
about a topic 
 
Success Criteria: 
I can take notes on an 
animal from a 
photograph 
I can make a list of what I 
already know 
I can include a fact about 
the habitat 

Focus: info report - thinking 
tool 
  
We are learning to: to plan 
our information reports 
 
 
Success Criteria: 
I can choose facts I want to 
include in my work 
I can write them on my plan 
 

Focus: information report 
 
We are learning to:  write an 
information report. 
 
Success Criteria: 
I can write a topic sentence 
I can write some facts 
I can include a fact about the 
habitat 
I can draw a labelled diagram 
 
(nouns+adjectives) 
 
 

Focus: information report 
 
We are learning to:  write an 
information report. 
 
Success Criteria: 
I can write some facts 
I can include a fact about the 
habitat 
I can draw a labelled diagram 
 
(compound sentences) 

Focus: creative writing/ Animal 
Book 

We are learning to: write 
creatively in our Writer’s 
Notebooks 

Success Criteria: 

I can choose what to write about 

I can add drawings to go with my 
writing 

I can use my best handwriting 

Mini Lesson Unpack LI and SC.  

 

Have a turn and 
talk accessing 
students’ prior 
knowledge about 
an animal of their 
choice. 

Model using the 
picture prompt and 
prior knowledge to 

Read over the notes 
we took yesterday.  

Refer to the poster 
and video again. Add 
more if you can. Turn 
and talk about what 
animal you are 
thinking of writing 
about and why. 

Explain the next step- 
planning.  

Model how I choose 
some facts I want to 
include in my report.  

Unpack LI and SC 

Recap information reports 
and their purpose. 

Read over the thinking tool. 

Model that and together 
with the class write the 
topic sentence. Explain 
what it is (it introduces 
what the text will be about, 
saying what it is). 

Once finished model 
writing 1-2 facts about 
dogs. 

Have a discussion about 
nouns and adjectives. 

Unpack LI and SC 

Recap information reports 
and their purpose. 

Continue where I left off 
yesterday. Add another 
detail and draw a picture 
with clear labels.  
 
Talk about compound sentences. 

 

Continue working in our writer’s 
notebooks. 

Talk to your elbow partner about 
what you might add or change in 
your writing. 

(Model drawing and writing 
about something from your heart 
map. Have a think aloud how it is 
up to you what you will do with 
that idea. You can draw it, make a 
list, describe it, turn it into a 
story, etc.) 

Remind them of the criteria 

Weekly Overview – Grade 1 WRITING 
Writing - Term 2 - Week 6 

 Monday 
note taking 

Tuesday 
planning 

Wednesday 
topic s, facts 

Thursday 
facts, diagram 

Friday 
class book 

Learning 
Intention  
& Success 
Criteria 

Focus: information report - 
prior knowledge 
 
We are learning to: note 
down what we know 
about a topic 
 
Success Criteria: 
I can take notes on an 
animal from a 
photograph 
I can make a list of what I 
already know 
I can include a fact about 
the habitat 

Focus: info report - thinking 
tool 
  
We are learning to: to plan 
our information reports 
 
 
Success Criteria: 
I can choose facts I want to 
include in my work 
I can write them on my plan 
 

Focus: information report 
 
We are learning to:  write an 
information report. 
 
Success Criteria: 
I can write a topic sentence 
I can write some facts 
I can include a fact about the 
habitat 
I can draw a labelled diagram 
 
(nouns+adjectives) 
 
 

Focus: information report 
 
We are learning to:  write an 
information report. 
 
Success Criteria: 
I can write some facts 
I can include a fact about the 
habitat 
I can draw a labelled diagram 
 
(compound sentences) 

Focus: creative writing/ Animal 
Book 

We are learning to: write 
creatively in our Writer’s 
Notebooks 

Success Criteria: 

I can choose what to write about 

I can add drawings to go with my 
writing 

I can use my best handwriting 

Mini Lesson Unpack LI and SC.  

 

Have a turn and 
talk accessing 
students’ prior 
knowledge about 
an animal of their 
choice. 

Model using the 
picture prompt and 
prior knowledge to 

Read over the notes 
we took yesterday.  

Refer to the poster 
and video again. Add 
more if you can. Turn 
and talk about what 
animal you are 
thinking of writing 
about and why. 

Explain the next step- 
planning.  

Model how I choose 
some facts I want to 
include in my report.  

Unpack LI and SC 

Recap information reports 
and their purpose. 

Read over the thinking tool. 

Model that and together 
with the class write the 
topic sentence. Explain 
what it is (it introduces 
what the text will be about, 
saying what it is). 

Once finished model 
writing 1-2 facts about 
dogs. 

Have a discussion about 
nouns and adjectives. 

Unpack LI and SC 

Recap information reports 
and their purpose. 

Continue where I left off 
yesterday. Add another 
detail and draw a picture 
with clear labels.  
 
Talk about compound sentences. 

 

Continue working in our writer’s 
notebooks. 

Talk to your elbow partner about 
what you might add or change in 
your writing. 

(Model drawing and writing 
about something from your heart 
map. Have a think aloud how it is 
up to you what you will do with 
that idea. You can draw it, make a 
list, describe it, turn it into a 
story, etc.) 

Remind them of the criteria 















Gaps and Trends     
Analysis

Teachers at NGPS are using a data analysis tool called, Gaps and 
Trends Analysis. This tool is used to check and understand where 
their students are in their learning and to plan what to do next. 
Effective use of qualitative and quantitative data helps teachers 
understand which students are progressing at an appropriate level 
in response to the teaching approaches in their classroom, and how 
they could best adjust their practice to drive improvement for all 
students in their class.

Methodical analysis of assessment data provides the evidence a      
practitioner needs to improve teaching and learning for the group 
and individuals within it. Accurate interpretation of the data analysis 
enables the practitioner to understand where learners are in the 
learning and to set the goals and learning intentions for the next 
steps in the learning process and plan the learning program.

Measuring learning involves comparing assessment results be-
tween two or more points in time. Learning becomes evident when 
a learner’s achievement increases over time demonstrating they are 
making progress along the learning continuum through the imple-
mentation of the termly UbDs.

 



Reporting

The school uses the Compass Portal to provide the school community with ongoing online access to a) 
semester reports and b) learning tasks, enhancing increased opportunity for communication and feedback.
 
Whether conducting assessment FOR learning or assessment OF learning, teachers must have
sufficient evidence of a students’ learning by using a process known as ‘Triangulation of Data.’  Teachers
obtain data of student learning from three different sources, thereby ensuring sufficient data and evidence 
is collected in order to evaluate student growth.  Through the collection of data from multiple sources, 
teachers are able to verify the data they collect against each other, thus allowing them to gain an accurate 
reflection of student progress, growth and learning.

Semester Reports are made available to parents/carers at the end of Term 2 and 4 and a face-to-face      
interview to discuss student progress takes place Term 1 and 3.

Semester Reports will include:
• reporting on Victorian Curriculum standard ‘Dots’
• reporting on Attitudes and Behaviour
• record of all written comments on Units of Work (UbD) from each term across all subjects
• record of attendance

Individual Education Plan

IEPs are required for:
• Students in statutory Out-of-Home Care (OOHC).
• Koorie students (in accordance with the Marrung Aboriginal Education Plan 2016 – 2026 strategy).
• Students supported under the Program for Students with Disabilities (PSD).
• Students with a re-engagement program contract.

IEPs are highly recommended for: 
• Students with additional needs, such as a student with a disability or diverse learning needs.
• Students not achieving to their potential and operating 6 months or below in a particular learning 

area.
• Students at risk of disengagement. 

Student Support Groups take place on the 6th week of every term.  SSG’s will be facilitated by the        
Wellbeing Leader with PSD students only.

English as an Additional Language (EAL)

Newly arrived EAL learners are able to access an intensive full-time program or targeted support to help 
them in the initial stages of learning English. EAL learners are also supported to learn English in the    
classroom.



 

 

TRIANGULATION OF DATA  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  
          

Formal Assessment (Summative Assessments) 

For example, NAPLAN, Fountas and Pinnell, 
Maths Online, PAT Maths, Performance Based 

Assessments and SMART Spelling. 

Informal Assessment 
(Formative Assessments) 

For example, work samples, 
anecdotal notes, video-

evidence and 
conferencing notes.  

Tacit Knowledge (Formative 
Assessments) 

For example, intuitive 
knowledge, general 

observations and 
conversations. 

TEACHER  
JUDGEMENT  

(against Victorian Curriculum 
Achievement Standards) 

 





Cross Cohort       
Moderation

One of the most powerful research-based strategies for linking    
assessment to improved instructional practice is teacher modera-
tion. This process involves educators in a collaborative discussion 
of student work based on predetermined assessment criteria. 

Teachers at NGPS are involved in cross-cohort Writing moderation 
sessions, whereby teachers from different teams come together 
with student samples and teacher rubrics, to ensure that assess-
ment and marking is fair, valid and reliable across the school.  We 
have started the process of moderating with Year 7 English teach-
ers from Bayside High School for consistency across our local 
schools.  

Moderation is especially needed when similar Performance Based 
Assessments (PBAs) are taught at different year levels, so that 
teachers are delivering skills, processes and knowledge at the 
expected year level and differentiating at point of need.  Moderation 
reduces variabilities and discrepancies between how we assess, 
mark and grade student work in Writing.

Moderation is an assessment practice, but it is also a technique 
that strengthens other assessment practices. It provides a structure 
and process for teaching teams, teachers, classes and individual 
students to develop a shared and deep understanding of learning 
intentions, success criteria and the curriculum standards on which 
assessment is based.











Grade 2 Personal Narrative Student Rubric

Structure
Hook

(Beginning)

I have attempted to

include a beginning.

I have included a beginning

using one of the 5W & H.

I have hooked my reader by

using dialogue, question,

action, description or

onomatopoeia.

I have hooked my reader

by using a variety of hooks

with the audience in mind.

Sequence of

Events

(Middle)

I have mentioned an

event.

I have sequenced 1 or 2

events.

I have used time

connectives to sequence 2

or 3 events that have

actually happened to me

and are well connected.

I have used time

connectives to sequence 3

or more events that have

actually happened to me

and are well connected.

Conclusion

(Ending)

*Moral

I have mentioned an

ending.

I have used a time

connective to end my

story.

I have included a moral or a

lesson learnt.

I have explained a moral

and/or lesson learnt.

Features
Setting I have mentioned the

setting.

I have described the

setting.

I have used sensory

language to describe the

settings.

I have used all my senses

to describe the settings.

Characters I have mentioned a

character.

I have described the

character’s action.

I have described the main

character’s traits (inside

and out).

I have described how the

main character changes

throughout the narrative.

Descriptive/

figurative

language

I have attempted to use

adjectives.

I have used adjectives. I have included powerful

adjectives or metaphors.

I have included powerful

adjectives and metaphors.

Conventions I have included capital

letters and full stops.

I have attempted to use

punctuation with accuracy.

I accurately used

punctuation and spelling

rules by using resources

around the room.

I accurately used a variety

of punctuation and spelling

rules by using resources

around the room.




